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Introduction

In the educational fields of early childhood, primary and secondary education, Social and
Emotional Learning (SEL) is a pedagogical approach aimed at fostering social and emotional
competencies that are fundamental for students' academic, social, and professional success.
SEL promotes the holistic development of the individual, understanding this process as the
acquisition and application of knowledge, skills, and attitudes necessary to build a healthy
identity, adequately manage emotions, achieve personal and collective goals, show empathy
towards others, establish supportive relationships, and make responsible and ethical
decisions (European School Education Platform, 2023).

The purpose of SEL is to help students identify and understand their emotions, express and
regulate them appropriately, develop empathy and communication skills, and strengthen
mental resilience. These skills are essential for life, as they contribute to a healthy transition
into adulthood, fostering autonomous, responsible citizens capable of adapting to the work
environment (European School Education Platform, 2023).

To achieve these objectives, it is necessary to promote the development of emotional
competencies that improve personal and social well-being. As stated by Bisquerra Alzina
(2003), this development requires interrelated conditions: the design of programs based on a
solid theoretical framework, proper teacher training, access to specific curricular materials,
and the availability of valid instruments for evaluating results.

SEL places emotions at the center of the learning process. In this regard, Goleman (1995)
defines emotion as “a feeling that affects one's thoughts, psychological states, biological
states, and willingness to act” (Navarro et al., 2016). Emotions are present in people’s daily
lives, and many of their decisions, actions, and conflicts are determined by them. Therefore,
it is essential to teach emotional management, self-control, self-esteem, and empathy from
the early stages of development, with the aim that each individual learns to recognize their
emotions and understand their interactions with the environment (Ministry of Education,
Vocational Training and Sports, n.d.).

Another relevant aspect is that emotions are manifested through the body, personal history,
and individual predispositions, especially in adulthood. This phenomenon is linked to
generative processes that facilitate emotional expression and understanding, which allows
behaviors to be anticipated and regulated based on the perceived demands of the
environment (Rivas-Valenzuela, 2025).

All these elements reinforce the importance of teaching and fostering emotional intelligence,
conceived as a key component of personality that becomes a determining factor in high-
pressure situations and rapid decision-making, where high levels of stress often occur.
According to Goleman (1995), the main skills associated with emotional intelligence are:

® Knowledge of one’s own emotions

@ The ability to self-motivate
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® Emotional control
@ Recognition of others’ emotions

® Management of interpersonal relationships (Navarro et al., 2016)

For all these reasons, working on SEL is essential not only in school contexts, but also in
interventions aimed at adults, especially those in situations of vulnerability. In these cases, it
is essential that professionals working with these populations critically reflect on the psycho-
pedagogical implications of emotional intelligence. This will allow them to identify indicators
of stress, anxiety, and personal failure, and to design appropriate support strategies (Rivas-
Valenzuela, 2025).

At the European level, there are initiatives such as Pathways to School Success, which are
closely linked to SEL. This strategy highlights the need to adopt a comprehensive and
multidisciplinary learning approach, focused on students' well-being and academic
performance. When properly implemented, this type of approach not only improves mental
health awareness but also promotes prosocial behaviors. A successful SEL program requires
the mobilization of resources across the entire school community and the involvement of all
stakeholders: students, management teams, teaching and non-teaching staff, families, and
the local community (NESET, 2021). The active involvement of school leadership is essential
to ensure institutional commitment to SEL and its effective implementation. Likewise, the
European Commission proposes preventive measures, intervention strategies, and
compensatory actions that schools can apply in this area (European School Education
Platform, 2023).

The Relationship Between SEL and Sport

In the field of Physical Education, Physical Activity and Sport, the need to design training
proposals that promote active learning, group participation, and the development of content
aligned with an inclusive and emotionally meaningful approach is evident (Lamoneda, 2018).
In this regard, the mechanistic view of sport should be replaced with a perspective that
integrates emotional, social, and inclusive development of individuals (Rivas-Valenzuela,
2025).

The use of SEL through sport presents itself as a highly valuable strategy in interventions with
vulnerable individuals, as sports practice allows for the development of emotional
management in real and meaningful contexts. Sport can serve as a means of relaxation, a
way to face challenges, or an opportunity to foster cooperation and empathy (Navarro et al.,
2016). In this way, SEL applied to sport not only enhances the development of personal skills
but also becomes a transformative educational tool.

National Context of SEL in the Third Sector

:***: Co-funded by 4
LN the European Union



ésierﬂ%gct
In the Spanish context, SEL is mainly focused on the academic field, specifically during the
school period of early childhood, primary, and secondary education. In this field, there are
various guides and best practices.
For example:
1. Guide with Possible Activities for Emotional Support and the Start of the 2020-
21 School Year - Valencia

In the context of returning to school after the COVID-19 pandemic lockdown, various
educational communities in Spain, such as those in Navarra and Valencia, developed
emotional support strategies for children and adolescents in early childhood, primary, and
secondary education. These proposals, compiled in a practical guide, respond to the urgent
need to address students' emotional well-being in light of the health and social crisis.

The SEL approach in this guide promotes a safe, affective, and participatory school
environment. Among the highlighted best practices are:

® Welcome and bonding activities, prioritizing a respectful, personalized, and caring
presentation by teachers, fostering students' emotional security from day one.

® Free play and symbolic expression, allowing young children to process their
experiences through playful repetition, facilitating emotional processing.

® Group cohesion dynamics, such as "My footprint" or "We are a team," which
strengthen the sense of belonging, empathy, and collaboration among peers.

® Education in emotional recognition and management, through proposals such as
"The bubble" or "Emotion collage," where tools for self-care, emotional identification,
and regulation strategies are taught.

® Reflection spaces about lived experiences, like "The story of my last six months,"

which allow personal learning to be integrated, resilience to be strengthened, and
capabilities developed during lockdown to be valued.

These practices, developed in Spanish educational centers, demonstrate how SEL can be
integrated transversally into everyday school life, contributing to the holistic development of
students and strengthening more humane, inclusive, and resilient educational communities
(Proeducar, 2020).

2. Proposal to Work on the Socio-Emotional Dimension and Group Cohesion:
Starting a Path from What Has Been Learned

Primary Education

Following the COVID-19 pandemic, various educational communities in Spain promoted
initiatives to strengthen the emotional well-being of primary education students. One of the
most notable is the proposal based on the emotional competencies model developed by the
BIZIKASI program, which works on five key areas: emotional awareness, self-regulation,
emotional autonomy, social skills, and life competencies.
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The proposed activities combine group dynamics and self-reflection exercises. Highlights
include The spiderweb and The silhouette, focused on group cohesion, and Kitbull, which
reflects on personal relationships from the lens of empathy. Regarding emotional
expression, tools such as What have | felt? or The emotions card deck are proposed, where
children learn to identify and communicate how they feel. Resilience is also promoted with
activities like My life has changed, which invites sharing experiences of confinement, and / can
do it, a dynamic focused on recognizing abilities and working on self-esteem.

These best practices allow students to integrate their experiences, express their emotions,
and strengthen classroom coexistence, creating a safe, participative, and emotionally
healthy environment (Direccion de Innovacion Educativa, 2021).

Secondary Education

In secondary education, emotional support is considered a fundamental pillar of the
educational process, especially after the collective experience of the pandemic. From the SEL
approach, priority is given to activities that enhance self-knowledge, empathy, group
cohesion, and resilience, adapted to the needs and experiences of adolescent students.

The proposal, developed within the BIZIKASI program framework, includes activities such as
An ordinary day, We are special, and We help each other, which allow for sharing experiences,
recognizing differences, and finding support among peers. Emotional development is also
promoted through dynamics such as The emotions card deck, which teaches how to identify
feelings in different contexts, and Facing difficulties, which works on the concept of resilience
and personal growth. In My treasure, students retrieve positive experiences from
confinement, and The solidarity network connects them with the value of social commitment.

These practices have proven useful in transforming classrooms into spaces of care, listening,
and emotional learning, strengthening student participation and well-being at a crucial stage
of their development (Zurendaritza, 2021).

Existing SEL Training Programs in Spain

1. Training for Professionals: Physical Exercise as an Innovative Therapeutic
Strategy - Sport Skills - Life Skills (Through Experiential Learning)

From the European project Reintegration Through Sport and thanks to the subsidy from
ConforCat (Consorci per a la Formacié Continua de Catalunya)—an entity that promotes
continuing vocational training in Catalonia by offering subsidized training programs for
employed and unemployed people—a program was created under Conforcat a Mida 2023-
2024. This program subsidized non-formal training actions for the qualification and
requalification of the active population, linked to professional qualifications included in the
National Catalogue of Professional Qualifications. It focused on strategic sectors and was
funded by the European Union through the Recovery and Resilience Mechanism.
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This led to the development of the course Physical exercise as an innovative therapeutic
strategy: sport skills - life skills (through experiential learning). The aim of this project
was to use physical exercise as an alternative framework in mental health recovery
processes, from which positive behavioral outcomes could be generated, highlighting the
relationship between sports participation and the development of positive life skills.

The training strengthened skills to use sport, physical exercise, and an active lifestyle as a
new therapeutic strategy.

The readings and content developed knowledge on how participating in physical activity or
sport can foster the development of "positive life skills." The training content consisted of
four modules: Module 1 defined life skills; Module 2 focused on experiential learning;
Module 3 explored the benefits of an active life for people with mental health problems; and
Module 4 addressed the implementation of this strategy in recovery processes. The course
took place during 2023-2024, with three editions and 50 participants.

Implementation of SEL Training in National Settings

In Spain, several organizations work using strategies such as SEL through sport to improve
health and inclusion for people in vulnerable situations. Below are two examples:

Work with Adults:

Mental-Fit is a methodology developed by the organization Sport2Live to promote holistic
health through physical exercise and sport. The proposal is based on a holistic approach that
combines regular physical activity with processes of social, community, and emotional
support and is structured in eight key steps that ensure individualized follow-up and
continuous improvement.

This methodology aligns directly with the principles of Social and Emotional Learning (SEL), as
it promotes the development of competencies such as self-awareness, self-regulation, social
skills, responsible decision-making, and the ability to build positive relationships. Through
sports dynamics and cooperation, Mental-Fit facilitates the transfer of sports skills into life
skills such as time management, commitment, resilience, and assertive communication.

The model also includes community integration ("my fitness, my sport, my club"), the use of
tracking technologies (Fit Path), coordination with social and health teams, specialized
training for coaches, and systematic impact evaluation. Moreover, Mental-Fit incorporates
applied research and continuous improvement through collaborations with universities and
European projects such as Erasmus+.

In summary, Mental-Fit is not only a tool for physical health but also a powerful strategy for

inclusion, empowerment, and emotional learning, fully aligned with the SEL framework and
tailored to vulnerable populations.
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https://www.sport2live.org/que-hacemos/como-trabajamos/

Work with Children:

SportNet is a methodology promoted by the FC Barcelona Foundation that is based on using

sport

as an educational and transformative tool, focusing on the transmission of values

through physical practice. This approach directly connects with the Social and Emotional
Learning (SEL) model, as both share the goal of developing essential personal and social
competencies for life.

SEL works with five key areas:

Self-awareness
Self-management

Social awareness (empathy)
Relationship skills

Responsible decision-making

These dimensions are fully integrated into SportNet through sport-based dynamics
structured into three phases: preparation (first time), practice (second time), and reflection

(third
o

time).

First time: Participants agree on game rules related to values such as respect,
cooperation, or inclusion. This promotes early reflection and responsible decision-
making.

Second time: The sporting experience takes place. Here, experiential learning is
activated—emotions are managed, social skills are applied, and empathy is
strengthened in real situations.

Third time: A space for dialogue and emotional reflection is opened, where

participants analyze what happened, recognize mistakes, and value behaviors aligned
with agreed values.

SportNet not only supports the learning of socio-emotional skills, but it also does so in an
inclusive, participatory, and meaningful way. Through play and sport, it transforms each
session into an opportunity for personal and community growth, aligned with the objectives
of SEL.

https://fundacion.fcbarcelona.es/es/nuestro-trabajo/metodologias
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Good practices

Study Title: Proyecto Hombre: The Use of Physical Exercise in the Therapeutic
Community

Partner Sport2live

Context A therapeutic community for addiction recovery
(Proyecto Hombre), where sports activities take
place twice a week. One day is dedicated to
volleyball as the main activity, and the second day
focuses on strength training.

Mocada | Reixac, Spain

Involved Professionals The professional leading the activities is a trainer
from the Sport2live team (with a university degree in
Physical Activity and Sports Sciences), supported by
educators from the therapeutic community.

Target Group The activity is designed for a mixed and
heterogeneous group with varying physical
conditions. The average age is approximately 43
years, with around 15 participants in total.

Country Spain
SEL Competencies Self-management, social awareness, and relational

skills.

Objectives of the Case Study | To help individuals develop fundamental emotional,
social, and ethical competencies to face any life
situation and establish positive relationships with
others.

Methodology Day 1: Volleyball - Relational Skills and Social
Awareness

* Group Cohesion Exercises (10 min): Partner game
to pass the ball without letting it touch the ground.
Reflection on the importance of communication and
trust in others.
* Teamwork and Cooperation (30 min): Mixed-team
matches with adapted rules to encourage inclusion.
Rotating roles where each player assumes different
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functions (leader, motivator, observer). Peer
feedback on communication and support received.
* Final Reflection (10 min): Emotion-sharing circle
and key questions about teamwork and overcoming
difficulties.

Day 2: Strength Training - Self-Awareness and
Self-Management

* Body-Mind Connection Exercises (10 min):
Conscious breathing and muscle activation. Guided
reflection: "Listen to your body—how do you feel
today?".

* Individual Work and Personal Growth (30 min):
Strength circuit adapted to each participant. Positive
reinforcement and self-confidence techniques.
* Emotional Self-Management and Closing (10 min):
Training journal and reflection space.

Key Results

The program had a positive impact on participants,
fostering personal and social development.
Improvements were observed in self-management,
emotional  regulation, communication, and
inclusion.

Challenges

Differences in physical condition, emotional
management difficulties, and attendance continuity
due to personal circumstances.

Lessons Learned

Sports as a key tool in recovery, positive impact on
emotional and social management, and the
importance of adaptation and support.

Participant Feedback

Participants reported improved well-being, stress
relief, and stronger relationships. Educators
observed better commitment, cooperation, and
emotional regulation.

Evaluation Methods

Informal interviews and discussion groups were
conducted to assess participants’ experiences and
learning.

Skills ~ /  Competencies | Technical knowledge in physical activity and

Needed addiction recovery, emotional and relational skills,
adaptability, and leadership.

Lack of Educational | More educational and technological resources could

Resources enhance the program’s impact, sustainability, and

effectiveness.

Use of Technologies

None.

Conclusion

This case study demonstrates that sports are a
powerful tool for addiction recovery, promoting
physical, emotional, and social well-being in a safe
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| | and supportive environment. |

Study Title: Hospital Sant Rafael: The Use of Physical Exercise trough SEL in psychiatric
hospital

Partner Sport2live

Context The sports program takes place at Hospital Sant Rafael,
specifically in the Integrated Adult Psychiatry Units (UIPA 1
and UIPA 2), and in the Partial Hospitalization Program
(PHP) of the Multidisciplinary Continuity of Care Unit
(UCAP).

The sessions combine physical conditioning work with
cooperative games and challenges.

Involved Professionals @ Trainer: Oihana Aramendi

® Occupational Therapist from UIPA 1: Marta Mayol
@ Social Educator from UIPA 2: Carlos Lison
L

Nursing Assistant from PHP: Isabel Romero

Target Group Hospitalized adults in acute care units and adults in partial
hospitalization. These are mixed and heterogeneous
groups aged between 18 and 60 years, with varying levels
of physical condition. Each session includes approximately
8-10 participants

Country Spain

SEL Competencies Self-awareness, self-management, and social awareness.
Objectives of the Case To create healthy habits around physical activity and

‘ Study sports, break barriers associated with them, and promote

participants' personal growth.
Methodology Introduction (5 min)

® Emotional check-in questions are asked at the start
of the session.
® Example questions:

o How do | feel based on the weather? | feel
cloudy, sunny, etc.
o Whatis our commitment to today's activity?
o From 1to 10, how much effort will | put into
today’s session?
Group Cohesion Exercises (5 min)
@ Participants move around the space in different
ways (e.g., high knees, sideways), and when a
number is called out, they must quickly form

groups of that number.
Strength Circuit in Pairs (20 min)
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@ Four exercises are set up to be performed in pairs,

rotating every 30 seconds. Pairs may be at the

same or different physical levels—the focus is on

mutual support and fostering social awareness.
Cooperative Challenges (5 min)

@ Group challenges are proposed. At the beginning,

participants are asked to estimate the time needed
to complete them. After completion, the group
reflects on their performance and the strategy
used.

Final Reflection (5 min)

® The session ends with a reflection revisiting the

initial questions and discussing how things evolved.
o Example questions: What is the weather like
now (emotionally)?
o How much effort did we actually putin
during the session?
o Did we fulfill our commitment?

Key Results

@® Through self-awareness, participants become

conscious of the impact physical activity has on their
emotional state. Recognizing how they feel at the
beginning and end of each session is essential.

@ Cooperation, cohesion exercises, and circuits foster

social awareness, which is evident through mutual
support, respect, and admiration among participants.
Leadership roles naturally emerge, enabling learning
and peer support.

@ Self-regulation is maintained throughout the session,

particularly regarding the effort each person puts in.
Final reflections often reveal that participants exerted
more effort than they initially expected.

Challenges

@ Differences in physical fitness and sports
experience.

@ Potential risk of injury.

@® |n acute units, it is difficult to maintain attention

throughout the session due to mental health
conditions (distraction is common).
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Lessons Learned @ Physical exercise and sport significantly support

recovery processes.

@ Positive impact on emotional and social regulation
(empowerment).

@® The importance of creating a safe space for
vulnerable individuals.

Participant Feedback @ Participants reported improved emotional well-

being and increased energy at the end of sessions.
A common comment was that they did more than
they believed they could.

® Educators observed strong engagement and

participation; physical exercise was identified as a
key element in the recovery process.

Evaluation Methods @ Satisfaction questionnaires

@® Individual interviews

Skills / Competencies Y

Technical Skills: Knowledge in physical activity, SEL
Needed

training, and understanding of addiction recovery
processes.

® Emotional and Relational Skills: Empathy,
sensitivity, communication skills, and positive

‘ leadership. Ability to motivate and use positive

reinforcement.
® Management and Adaptability Skills: Flexibility
and adaptability.

Lack of Educational Additional educational and technological resources could
Resources enhance the methodology and improve outcomes.

Use of Technologies Fit Path

Conclusion The methodology based on social and emotional learning
(SEL) is a fundamental axis for promoting participants'
personal development and supporting recovery
processes.

It contributes to the transfer of life skills for daily
functioning.

Physical activity and sport are key tools to create safe
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| | spaces where all five SEL competencies can be addressed. |

Study Title: Wellness - The use of physical exercise through SEL for vulnerable people

Partner Sport2live

Context This reintegration group is based in Barcelona (Wellness
Barcelona) and consists of individuals in recovery
processes from addictions or with mental health
diagnoses. The vast majority are engaged in therapeutic
processes focused on social reintegration, whether due to
substance use or mental health challenges.

The sports program consists of three weekly physical
conditioning sessions, working on skills such as strength,
coordination, balance, and endurance. It is combined with
weekend experiences, including sports and recreational
activities in nature or other spaces outside the gym.

The main objective of the program is to offer a safe space
for participants to engage in physical exercise so they can
incorporate it as a daily habit once their therapeutic
process is complete.

Involved Professionals The professional involved is a trainer from the Sport2Live
team, supported by therapists or educators who refer
users to the program. The trainer contacts them if
necessary.

Target Group The activity targets a mixed and heterogeneous group
with a wide range of physical conditions. The average age
is around 40 years old, with a total of approximately 20
participants.

Country Spain
SEL Competencies Self-awareness, relational skills, and self-management.

Objectives of the Case To enhance self-awareness and personal abilities through
Study the incorporation of physical exercise as a lifelong habit.
Methodology Session Introduction:

@ Sharing how participants are feeling and how their
day went.

@® Overview of the day's session.
Warm-Up:

@® Muscle and joint activation exercises.

@ A cohesion or body-awareness game/dynamic (e.g.,
trying to all stand up at the same time, or balance
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control with closed eyes).

Main Workout:

@ Adifferent physical workout is offered each day,

focusing on proper technique and body movement,
managing fatigue and breath control, and including
group exercises to strengthen bonds, motivation,
and mutual support.

@ The session usually starts with a challenge that

seems hard to achieve and is structured to
progressively build success.

Cool-Down:
@ Relaxation and breathing control exercises.
Reflection and Transfer:

@ Time to reflect on the session, what was learned,
and how it can be applied in daily life.
@ Space to share new sports challenges or upcoming

weekend group experiences

Key Results

Participants reported improved physical and emotional
well-being. They feel stronger and more aware of their
bodies, minds, and breathing—contributing to a more
positive, joyful, and focused state of being.

They felt warmly welcomed by the group and valued
having a safe environment to acquire new skills and
connect with others going through similar processes. They
appreciated being understood and forming new social
bonds.

The creation of personalized sports challenges that can be
achieved through training helped maintain high levels of
motivation. Participants shared a sense of
accomplishment, doing things they never thought they
could, which helped them overcome self-imposed
limitations in daily life.

They also valued nature outings as essential for improving
socialization and disconnecting from daily stressors.

Challenges

@ Differences in physical fitness and sports

experience: Some participants had physical
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limitations or little experience.

Socioeconomic differences: Some participants

face severe financial difficulties, affecting their
focus, attendance, and motivation.

Emotional regulation difficulties: Many
participants are in emotionally unstable stages,
impacting self-esteem, participation, and
interpersonal interactions.

Lessons Learned

Sport is a key tool in addiction recovery.

Sport positively impacts emotional and social
regulation.

Sports activities help people build stronger social
bonds.

Achieving set sports challenges boosts self-esteem
and self-concept.

Maintaining regular physical activity is a useful tool
for relapse prevention.

Participant Feedback

Participants: Reported feeling fulfilled both

physically and mentally, with improved awareness
of body and mind, and development of personal
and social skills.

Educators and therapists: Observed significant

improvements in participants' emotional states
compared to non-participants, and noted
enhanced motivation, consistency, and
perseverance during recovery processes.

Evaluation Methods

Individual meetings: Assessing session

experiences, learning, and daily life changes, as
well as personal perceptions of sport.

Goal setting: Short- and medium-term objectives
were set and reviewed regularly.

Skills / Competencies
Needed

Technical Skills: Knowledge in physical activity,

SEL training, and understanding of addiction
recovery processes.

:***: Co-funded by
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@® Emotional and Social Skills: Empathy and

sensitivity, communication skills, and inspirational
leadership. Ability to motivate and provide positive
reinforcement.

@® Management and Adaptability Skills: Flexibility

and ability to adapt to various situations.

Lack of Educational There are no critical shortages, but efficient technological
Resources tools providing access to resources or relevant
organizations would help broaden the program's reach.
Use of Technologies Fit Path

Conclusion This methodology aims to integrate social and emotional
learning in a practical way within a therapeutic context,
using sport as a vehicle to strengthen self-awareness,
social skills, and autonomy.

The results highlight the positive impact of sport on
developing socio-emotional competencies in individuals
undergoing recovery.

The professional in charge of this case study must not
only have expertise in sport and health but also possess
emotional, social, and management skills. This
combination enables the effective implementation of SEL
and supports participants' recovery processes.

In summary, this case study confirms that sport is a
valuable tool in the rehabilitation of people with
addictions and mental health diagnoses, fostering their
| physical, emotional, and social well-being within a safe

and supportive environment.

Interview to Irene Fernandez

1. Please, introduce yourself, name, organisation, title and years of experience in your
field:

Hello, my name is Irene Fernandez. | hold a degree in Physical Activity and Sport Sciences
(PASS) and I'm currently in my final year of Psychology. | work as a coach at Sport2Live and
have recently taken on the role of coordinator, where I'm responsible for developing
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methodology that promotes the use of physical exercise as a therapeutic strategy to
support people in their recovery journey, especially those recovering from addiction.

2. Can you describe your experience with integrating Social Emotional Learning (SEL)
techniques into adult education programs?

Throughout my life, I've been involved in a scouting group where education through values
is a core element. That experience helped me understand sport as a powerful tool for
developing values. This inspired me to study PASS. Later, | volunteered at Sport2Live to
gain hands-on experience working with vulnerable populations through sport and
eventually joined the organization as a staff member.
I've been working at Sport2Live for over three years while studying psychology to deepen
my understanding of clinical and technical aspects, particularly how to transmit values to
vulnerable individuals. I've applied much of what I've learned in my academic training
directly into our sessions.
In addition, the Mental Fit methodology from Sport2Live has been crucial. It's based on two
main pillars: (1) the role of the sports coach as a facilitator for change, working
collaboratively with therapeutic teams, and (2) the transfer of sports values (discipline,
commitment, perseverance) into daily life and the recovery process.
| work with adults in recovery from addiction. Many arrive with low self-esteem and a
negative self-image. We work on rebuilding that through goal setting. For example, this
year we've introduced a tracking card to log their workouts. Each participant sets a
personal goal, such as reaching 100 sessions or 100 kilometres, within the year. This
fosters a sense of achievement and shows them they can accomplish goals, which transfers
to other areas of their lives.
3. Inyour opinion, which SEL competencies (e.g., self-awareness, social awareness,
decision-making) are most effective to focus on when training adult educators?

o Self-awareness: It's key, especially for individuals with negative self-perceptions tied
to past behaviours. Building a realistic and compassionate self-image is essential.

e Relationship skills: Vital for reintegration—connecting with others, finding work, and
building healthy social ties.

e Self-management and responsible decision-making: Help participants set goals,
regulate emotions, and make choices aligned with long-term wellbeing. These
usually come after initial emotional regulation work.

4. What best practices or innovative methods have you observed in using sport as a tool
for social inclusion and SEL development?

Setting meaningful challenges is highly effective. At first, participants are highly motivated,
but routines can become monotonous. When a personal challenge is introduced, like
training for a race or completing 100 sessions, it creates motivation with a clear purpose.
When they achieve a goal through effort, they begin to trust themselves and build a longer-
term relationship with sport. This in turn boosts their confidence and helps them face
other challenges in life.
5. What type of training or resources would best support educators in applying SEL
through sport?
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For sports professionals (like PASS graduates), we need accessible resources explaining SEL
theory in sport-specific terms. Also:

e Mentoring: Having a mentor to guide new practitioners.

e Peer exchange: Spaces to share best practices and questions with other

professionals.

o Interdisciplinary tables: Collaboration between educators, coaches, and therapists.
A good structure would include understanding theory — mentoring support — practical
application — reflection and analysis — adaptation within each professional's role.
6. How do you ensure inclusion and engagement in your training methods, especially for

people with different levels of vulnerability and ability?

Our training in sport sciences equips us to adapt activities to all individuals, making each
person feel that sport is for them, no matter their starting point.
To ensure inclusion and commitment:
e We establish clear emotional boundaries and maintain safe spaces.
e We build trust through open, small-group conversations.
e We role model the values we aim to transmit.
e We maintain close collaboration with therapists and educators to align efforts and
share relevant information.
In short: we clearly define the values of each training, revisit them regularly, offer individual
support, and foster collaboration with clinical professionals.
7. What specific sports or physical activities have been most effective in promoting SEL
competencies, and why?

Group challenges and outdoor activities have been the most impactful.
Training builds routine, especially helpful for older adults or those new to physical activity.
For others, stepping outside their comfort zone is key, nature facilitates self-connection,
social bonding, and confidence-building.
Examples:
o Hiking to a summit: Planning, physical effort, reaching the top, and the descent all
represent stages of personal growth.
e Trail running: Seeing progress—5 km, then 10 km—reinforces motivation and goal-
setting.
o Team races: Encourage collaboration and strengthen social skills.
The natural environment adds calm, joy, and a break from the stress of urban life while
also presenting physical challenges (cold, thirst, discomfort) that foster resilience.
8. What gaps do you see in current SEL training approaches, and how could they be
addressed to better support adult educators and vulnerable populations?

Current SEL trainings are valuable, especially for connecting theory with practice. However,

a major gap is the lack of cross-disciplinary participation. Bringing together professionals

from different backgrounds fosters mutual learning and richer discussions.

9. If you were to design a SEL-through-sport training program, what key elements would
you include to ensure its success and sustainability?
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e C(Clear objectives: Define the program'’s purpose and expected impact.

e Sensitization: Involve all professionals working with users so they understand and
believe in the role of sport in recovery.

e Long-term perspective: Design programs with sustained timelines—not just one-off
activities—to allow for deeper change.

e Professional role modelling: Coaches must embody the values they teach.

e« Teamwork and consistency: All stakeholders should work together, aligned in
approach and values.
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