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Framing

Training Area 2: Social Awareness and inclusion through Sport 

Competence focus: Empathy, communication and interdependent cooperation

Target group: sport trainers and adult educators working with vulnerable adults

Participants: 4- 10 people

Facilitators: 1 sports technician or climbing instructor + 1 support educator or therapist

Role of facilitator: 

1- Sport Trainer / Climbing Instructor (main facilitator – active role)

Lead the physical and experiential part of the activity, ensuring safety and inclusion while using climbing 
as a medium for social and emotional learning. The focus is not on performance or competition, but on 
cooperation, adaptation, and mutual trust.

Key responsibilities:

 Prepare and explain the activity clearly (objective, rules, safety, and symbolic meaning of the 
rope).

 Supervise  the  physical  execution,  ensuring  that  all  participants  can  take  part  safely  and 
confidently.

 Encourage teamwork, empathy, and respect during the climb, emphasising communication over 
achievement.

 Observe how each pair manages connection, rhythm, and mutual adaptation.
 Provide real-time feedback to reinforce positive communication, cooperation, and trust.
 Model inclusive attitudes through positive, non-judgmental, and gender-sensitive language.


In short, the climbing instructor activates learning through physical experience, transforming the act of  
climbing together into a metaphor for cooperation, empathy, and shared responsibility.

2- Educator / Support Worker (co-facilitator – reflective role)

Accompany the emotional and reflective process, ensuring psychological safety and helping participants 
connect the physical experience to personal and relational learning.

Key responsibilities:

 Observe group and pair dynamics: who takes initiative, how they communicate, and how they 
manage dependence or frustration.

 Provide emotional support and maintain a climate of trust and inclusion.
 Facilitate the final debriefing using reflective questions such as:

o How was it to be connected?
o Were you able to listen and adapt to your partner?
o How does this relate to cooperation in daily life?

 Help participants identify key learnings linked to empathy, communication, and cooperation.
 Record qualitative indicators of inclusion, trust, and mutual support for later evaluation.
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 Support the transfer of learning to other contexts (workplace, family, community).

In  short,  the educator  translates  the physical  experience into conscious  social-emotional  learning, 
promoting  reflection,  emotional  awareness,  and  the  integration of  values  experienced  through  the 
activity.

3. Interaction between both roles
 Before the session:

The trainer and educator co-design the session, define the SEL objectives (empathy, 
communication, cooperation), and adapt the rules or materials to ensure inclusion and safety.

 During the activity:
The trainer leads and supervises the physical execution, while the educator observes 
interpersonal dynamics, emotions, and communication patterns, offering discreet emotional or 
motivational support when necessary.

 After the activity:
Both co-facilitate the group reflection: the trainer draws concrete examples from the climbing 
experience, and the educator helps participants verbalise emotions and relate the insights to 
real-life cooperation and inclusion.

Context: 

In everyday life, cooperation requires trust, communication and mutual adaptation. In climbing, these  
skills manifest themselves in a tangible way: one person's progress depends on the other. This physical  
experience promotes social awareness and empathy.

Intended outcomes:

• Improve communication and active listening
• Develop mutual trust and respect
• Understand the importance of support and synchronisation in human relationships
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Case Description

Climbing in Connection 

Based Sport: Climbing or bouldering.

Total duration: 30 minutes 

Instructions

This activity aims to help participants experience empathy, cooperation, and inclusion through a symbolic 
and physical connection.
The goal is not to be successful or winning, but understanding how to adapt, communicate, and support  
each other while moving together.

The  facilitators  (sport  trainers  and educators)  should  highlight  that  success  is  measured by  mutual  
understanding, trust, and teamwork, not by physical achievement.

Materials needed:

Long ropes or cords, harnesses (if applicable), mats, helmets, and safety equipment.

Steps: 

Introduction (5 min)

 Explain that participants will work in pairs that are symbolically ‘connected’
 The rope represents the relationship between the two

Connection (5 min)

 Each pair gently ties themselves together with a cord (placed in their pocket or around their waist,  
without tension)

 They are asked to decide how they will communicate (verbally, with gestures, or by touch)

Climbing in connection (15–20 min)

 Both people climb simultaneously, without separating more than the length of the cord
 The challenge is to reach a goal together (a height or area of the wall)
 They can choose their route, adapting to their partner's pace

Role reversal (optional)

If there is a clear difference in initiative, reverse who sets the pace

Final reflection (10 min)

Suggested questions:

 How was it to be connected?
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 Were you able to listen and adapt to the other person?
 How did you feel about depending on your partner's pace?
 How does this experience relate to cooperation in real life?

Assessment Methods

Impact assessment is carried out using three complementary strategies: self-assessment, peer feedback,  
and facilitator observation.

Self-assessment – Traffic light dynamic:

Each participant reflects individually on their level of connection, communication, and cooperation with 
their partner, using the following colour code:

Red: I found it difficult to listen to, communicate with, or adapt to my partner.

Yellow: At times I was able to communicate well, but at other times I lost the connection.

Green: I maintained a good connection, and I believe this experience will be useful to me in other contexts.

Peer feedback:
In pairs, each participant shares with their partner which aspects of communication and empathy they  
valued most, and which aspects they believe could be improved.

Facilitator's observation:

The  facilitator  evaluates  the  physical  synchrony,  communication  and  mutual  adaptation  between 
participants, paying special attention to moments of support, patience and active listening. In addition,  
they take brief qualitative notes that will be used for the final debriefing.

Adaptation & Continuation

Reflective follow-up – Experiential Learning Cycle:

The facilitator can guide reflection and transfer of learning using the three phases of the experiential cycle:

What? – What happened?
Observe the experience: How was the activity connected? What worked or didn't work in communication 
and cooperation?

So what? – What does what happen mean?
Reflect on the meaning: What does this reveal about trust, empathy, or working in pairs?

Now what? – What will I do with this?
Project the application: How can I use this experience to improve my relationships outside of sport (at  
work, with my family or social group)?

Continuity:
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Repeat the activity with different pairs or incorporate symbolic elements (e.g. a rope connecting three  
people to work on network cooperation).

Invite participants to link what they have learned to their work, family or social relationships.

Transferability:

 Carry out the activity in a cooperative walking format, using a rope or elastic band
 Adapt  the  proposal  to  groups  with  reduced  mobility,  using  floor  versions  or  synchronized 

movements
 Relate the experience to issues of trust, communication and shared leadership
 Particularly useful in mental health programmes, social reintegration or socio-emotional skills 

training
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